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Section 1 – Quality of Instruction

Richfield Public School Academy (RPSA) provides a high quality instructional 
program to all students enrolled.  RPSA is dedicated to providing instruction to 
every student to progress at meet the state academic standards as outline by the 
state grade level content expectations. Each program used is used with instruction 
provided that is aligned with the content expectations.  Further, based on a 
student’s progress in the general curriculum, instruction is differentiated to assist 
all students in being successful. The chart below represents the general curricular 
programs used by Richfield Public School Academy.

Subject Program Time per day Notes
English/Language 
Arts

Open Court 
Reading

120 Minutes

Mathematics Real Math 60 Minutes
Science Aligned topics 

units utilizing 
Harcort Science

60 Minutes

History, 
Humanities

Paragon 90 Minutes Mosaica Education, 
Inc’s proprietary 
curriculum program.

Instruction is provided to students and progress monitored on a regular basis. The 
classroom teacher uses this data to determine how to adjust instruction and 
pacing, as well as how to differentiate instruction to students to ensure a high 
degree of mastery. Such assessment is given at various times through the course of 
the year and is outlined using the chart below.

Assessment Frequency Notes
MEAP/Mi-Access Once per year – fall 

assessment
In order to demonstrate a 
student’s progress toward 
meeting grade level content 
expectations, such data is 
essential in analysis of data.

ITBS Once per year – Spring New students assessed fall 
and spring

Star Testing – 
Mathematics and Reading 

October, January, April Kindergarten through grade 8

Scantron Achievement 
Series* 

October, January, April, All grades. Monthly for 
students below the Nth 
quartile.

* Such data is significant in determining a students ongoing rate/level of progress 
in the general curriculum.



Data Record: Starting at this level of intervention, the classroom teacher starts 
the data record keeping process on the Student Intervention Data Record (SIDR) 
found in the appendix of this document.



Section 2 – Secondary Levels of Instruction

Richfield Public School Academy offers to students a variety of secondary levels of 
assistance and instruction.  In addition to classroom differentiation, the following 
supports are in place:

• Title 1 assistance in the classroom and after school
• At Risk assistance through grade 8
• Behavioral Group interventions

Title 1 Students who are identified as reading (either reading fluency or 
comprehension) at least two grade levels below their current grade level and/or 
are receiving Reading Recovery services,  who may also be two grade levels below 
their current grade level in math are identified as Title I.  There are additional 
qualifying factors such as income of parent, eligibility for free and reduced 
lunches, MEAP scores and ethnicity.  However, Title I students are identified in a 
timely manner and receive additional instructional assistance throughout the year.

At Risk Students who are identified as at risk due to factors such as: living in a 
single parent household, having parents who have not completed high school, 
having a parent who is in prison, or, parents whose first language is NOT English, 
are identified as at risk and are eligible for special assistance such as after school 
tutoring and homework club.

Behavioral Group Interventions Small group behavioral interventions are available 
to students who are not responding appropriately to the school-wide systems of 
Positive Behavior Support.  Students enter these small group re-instructional 
groups based on requests from teachers, or based on repetitive data that suggests 
that additional supports are required for success.

Data Record: The interventionist and classroom teacher work together to continue 
updating the data record keeping process on the Student Intervention Data Record 
(SIDR) found in the appendix of this document



Section 3 – Referral to Intensive Intervention 
Process

When students have not responded to the quality instruction provided, clearly 
differentiated instruction, informal interventions by the classroom teacher or 
through small group intervention offerings, either the classroom teacher or small 
group intervention facilitator (Title 1 director, At Risk teacher, etc.) will complete 
a “Request for Assistance” form (found in the appendix of this document).  A case 
manager will be assigned and a series of formal interventions will be developed 
with a team (size and resources based upon need – see levels below), data 
collected and used to differentiate instruction and supports, and to determine if 
the interventions are working. For students responding to these levels of 
interventions, supports are faded back to foster independence.  

Levels of Individual/Intensive Intervention:
Level 1: Case Manager, Classroom Teacher, Parent

Intervention for approx 30 days
Level 2 (only for students not responding to interventions at Level 1):

Team is expanded to include CAO, all case managers, selected 
representation from instructional staff, representative from special 
education instructional staff.
Intervention for 30-60 days

Level 3 (only for students not responding to interventions at Level 2):
Team is expanded to include potential evaluator such as shared time 
psychologist.
Review of Existing Evaluation Data (REED) that includes all data on 
SIDR to date.  Team determines: Additional intervention developed 
for approx 30 days.

OR
Evaluation Plan with short term intervention during 
evaluation process.

Note: For a more detailed description of this process, please refer to RPSA’s 
“Intervention Manual”.

Data Record: The case manager and classroom teacher work together to continue 
updating the data record keeping process on the Student Intervention Data Record 
(SIDR) found in the appendix of this document.



Section 4 – Review of Existing Evaluation Data 
Process (REED)

THE EVALUATION PLAN
RPSA will use the “Review of Existing Evaluation Data (REED) and Development of 
an Evaluation Plan” document (published by the Michigan Department of 
Education: OSE-EIS).  

This process will begin the development of an evaluation plan for determining SLD 
eligibility by collecting all pertinent data. The data used will include:

All relevant data will be reviewed, with the primary source of data contained 
and attached to the Student Intervention Data Record, where intervention 
documentation has been collected ongoing to date.

Two Prong Approach
RPSA will consider both indicators in evaluating a student for eligibility under 
Specific Learning Disabilities.  Neither approach will be negated or left out of 
consideration for any given student suspected of having a specific learning 
disability.

Response to Scientific, Research-Based Intervention Process:
1. The student does not achieve adequately for the student’s age or to meet State 
approved grade-level standards in one or more of the areas identified when 
provided with learning experiences and instruction appropriate for the student’s 
age or State-approved grade-level standards; and
2. The student does not make sufficient progress to meet age or State-approved
grade-level standards in one or more of the areas identified below when using a 
process based on the student’s response to scientific, research-based intervention. 

Also considered will be

Pattern of Strengths and Weaknesses Process:
1. The student does not achieve adequately for the student’s age or to meet State 
approved grade-level standards in one or more of the areas identified below when 
provided with learning experiences and instruction appropriate for the student’s 
age or State-approved grade-level standards; and

2. The student exhibits a pattern of strengths and weaknesses in performance,
achievement, or both, relative to age, State-approved grade-level standards, or

intellectual development, that is determined by the MET to be relevant to the
identification of a SLD, using appropriate assessments, consistent with the IDEA 
Evaluation Procedures and Additional Requirements for Evaluations and
Reevaluations.



Areas where data will be collected and intervention attempts documented:
• Oral expression
• Listening comprehension
• Written expression
• Basic reading skill
• Reading fluency skills
• Reading comprehension 
• Mathematics calculation 
• Mathematics problem solving

Once all of the existing data is compiled and reviewed, the team will consider the 
following question:

What additional data needed to determine the following: 
• Whether the student has or continues to have a disability.  
• The student’s present level of academic performance and related 

developmental needs.  
• Whether the student needs or continues to need special education and 

related services. 
• Whether any additions or modifications to special education and related 

services are needed to meet IEP goals and participate in general 
education.

An evaluation plan is then developed to assess and collect additional data to be 
able to completely identify and address the areas above.  The types of assessments 
to be completed and evaluators will be identified.  Under the category of Specific 
Learning Disability, unless a current psychological evaluation is completed with in 
the past year, such evaluations will include an evaluation form the school 
psychologist that will include cognitive and achievement measures such that the 
Cattell-Horn-Carroll CHC (Gf-Gc) Theory can be applied in the analysis of patterns 
of strengths and weaknesses. 

Note: The data collected from evaluations from this plan will be used in addition 
to the existing data (not instead of) to determine eligibility.

Timelines for evaluation
For initial evaluations, an IEP will be completed within 30 school days of RPSA’s 
receipt of the parent’s written consent to the evaluation plan. Re-evaluations and 
determination IEPs will be held within 36 months of the previous eligibility IEP.

Re-evaluation Plan:
Teams will meet within 1 year of the 36 month anniversary date of the 
previous determination to Review Existing Evaluation Data (REED) and 
determine what additional data is necessary to determine if the student 
continues to eligibility with a qualifying disability. It is a result of this 
process that a re-evaluation plan is developed.  This plan, re-evaluations 



and subsequent IEP will all be completed before the 36 month anniversary 
of the previous eligibility IEP.

Data used for Evaluation
The IEP team at RPSA will review and welcome any evaluation data presented for 
consideration that is no older than 12 months from the date of REED.



Section 5 – Determination of Eligibility

Eligibility determination will be made based on the following:
• Data presented during the REED regarding response to Scientific, 

Research Based Interventions
• Data presented on student intellectual/cognitive functioning
• Data presented on student achievement (from a variety of sources)
• An analysis of all presented data on response to intervention and 

patterns of relative strengths and weaknesses.
• Data collected from systematic observation
• Taking into consideration exclusionary factors

The charts on the following pages will be used by the IEP team as guidance in 
determining eligibility.

Existing data and Response to Intervention Data Collection
Data collected prior to and during all levels of the interventions process will be 
recorded on the Student Intervention Data Record (SIDR) and evidence attached 
within the student file.  A copy of the SIDR is found in the appendix of this 
document.

The following pages include excerpts from the Wayne RESA Guidance for the 
Determination of Specific Learning Disabilities, with further specifications made 
for Richfield Public School Academy. 



General Approach to Interventions Teams.  This chart shows the general 
intervention approach, covering general education instruction, building level 
intervention efforts, as well as individualized student intervention approaches.  All 
levels of this process are defined for RPSA and found in the RPSA Interventions 
Manual.



Response to Intervention Decisions.  The IEP Team, in looking at RtI as one factor 
in determining eligibility, will use all of the following guiding questions, with 
written responses documented as part of the Multidisciplinary Evaluation Team 
report (RtI data alone will not be used to determine eligibility, but will be used in 
conjunction with data from a full and individualized evaluation).

EXAMINE THE QUALITY OF THE CLASSROOM ASSESSMENT DATA 
1. Do the test items align to the pacing of the content in the grade level 

curriculum? 
2.  Is the difficulty of the test items aligned to classroom performance targets? 
3.  When using measures based on teacher judgment (i.e., rubrics, leveled 

readers, ratings) is the teacher scoring consistent with the scoring of 
another independent rater?

4. Did repeated measures include a minimum of 12 probes on specific skills? 

ESTABLISH AGE/GRADE LEVEL DIFFERENCE 
When applying this standard to the analysis of student data, the team is looking at 
the student’s level of performance in comparison to the grade level content 
expectation for the grade of the student. For grades 3 and higher, data on the 
Michigan Education Assessment Program (MEAP) will be used. In addition, data 
from the Scantron Performance Series (nationally normed) will be used, giving an 
additional level of performance of achievement toward these 
benchmarks/expectations. Note that in the case of all indicators, a student will 
not be identified for eligibility based solely on the Michigan State Assessment.

When using classroom assessments that apply benchmarks, guided reading levels, 
or proficiency performance levels, a learning deficit would be indicated when a 
student is performing at or below 50% of the grade/age standard. A concern or 
weakness is identified when a student is performing at or below 75% of the grade/
age standard (e.g., DRA). 

Please note that students with an age or grade level difference who have not had 
the opportunity to engage in qualify instruction (due to frequent moves, absences, 
etc.) may have this difference based on the lack of exposure and may not reflect 
an actual skill deficit.  This factor will be taken into consideration when a review 
of the data is completed.



RATE OF LEARNING DIFFERENCE 
The student’s rate of learning is plotted over time but does not improve in the 
direction of targets or benchmarks when provided with high-quality interventions 
implemented over a significant period (e.g., CBM, progress monitoring, tiered 
support). 
The frequency of data collection is a critical consideration when using Rate of 
Learning Difference data. Important guiding questions the team will use are: 

• Did the team make the necessary checks on performance on time? 
• Are the items of comparable difficulty over time? 

Progress monitoring frequency will be determined by the CST/RtI team, but 
typically is a minimum of 12 weekly probes. If using a leveled or guided reading 
paradigm for determining rate of learning over time, there should be documented 
weekly skill probes.

Cognitive Functioning
RPSA will use either the WISC-IV or the WJIII Cognitive measure assessments as 
part of completing a full and individualized evaluation. Other measures of 
cognitive ability presented to the team will be considered in the overall 
determination of eligibility. The cognitive processes examined are outlined on the 
next page, followed by the corresponding measurement tools using different types 
of assessments (keeping in mind again that RPSA will generally use the WISC-IV or 
WJIII cognitive assessments).

Cognitive Abilities
 
Comprehension-Knowledge: The breadth and depth of knowledge including verbal 
communication and information. 
Fluid Reasoning: The ability to reason and solve problems that often involve 
unfamiliar information or procedures. Fluid reasoning abilities are manifested in the 
reorganization, transformation, and extrapolation of information. 
Auditory Processing: The ability to discriminate, analyze, and synthesize auditory 
stimuli. Auditory processing skills are related to phonological awareness. 
Long-Term Retrieval: The ability to store information efficiently and retrieve it later 
through association. 
Short-Term Memory: The ability to hold information in immediate awareness and then 
use it within a few seconds, also related to working memory. 
Processing Speed: The speed and efficiency in performing automatic or very simple 
cognitive tasks. 
Visual-Spatial Thinking: Spatial orientation, the ability to analyze and synthesize 
visual stimuli, and the ability to hold and manipulate mental images.

Corresponding measures 











Achievement
In addition to the data presented during at the time of REED, the team may call 
for additional achievement data as part of the Full and Individual Evaluation so 
there ensure multiple sources of data on achievement. RPSA will generally use the 
WJIII Achievement tests for this purpose.  This data will be paired with other 
Norm-Referenced, Criterion Referenced and Progress Monitoring measurements 
presented during the REED and Multidisciplinary Evaluation Team meetings.

Measures below are organized by LD eligibility area/ability





Classroom Observations
The direct classroom observation should serve the purpose of substantiating the 
academic deficits determined by standardized assessment tools and 
multidisciplinary reports. A systematic classroom observation is both quantitative 
and qualitative. The student’s physical placement in the classroom setting and the 
physical design of the classroom should be noted. 
In a systematic classroom observation the skills should be assessed in the areas of: 

• Work Habits include participation in classroom activities, volunteering, 
organization, assignment completion, proficiency in the subject matter, 
eye contact, independence, time needed to get started on a an 
assignment, prompting required by the teacher, time needed to 
complete work, and ease of transition from one task to another.

• Speaking Skills include clarity and fluency of speech, articulation, and 
the ability to communicate ideas logically and cogently. 

• Listening Skills are following directions, needing repeated or additional 
directions, asking for clarification, and preferring auditory instruction 
over other sensory modes. 

• Behavior Habits can influence or be influenced by the other areas. 
Behaviors such as restlessness, poor concentration, short attention span, 
distractibility, poor motivation, responsiveness to instruction, and 
interpersonal interactions with peers and adults are important to 
understanding students and difficulties with academic performance. 

• Academic Performance Observations may establish if, for the 
individual student, the difficulty level of instruction is at a level of 
frustration, instructional proximity, or independent level. Academic 
performance observations may note accuracy in comparison to class 
standards or peer performance. Observations of student errors and 
questions may inform of student fluency in applying academic skills to 
instructional tasks.

Please refer to the appendix of this document regarding the Classroom Observation 
Record for collecting this data.  

The MET team will utilize no less than 2 classroom observations as part of the 
data review for eligibility under the category of Specific Learning Disability.



Exclusionary Clause Considerations 
Listed below are guiding questions the MET team will use for differentiating a 
specific learning disability from other causal factors, as much as possible: 

1. When considering the existence of other handicapping conditions, if the 
challenges presented by the other handicapping conditions are addressed, 
would the student’s academic skills improve? 

2. Culture may refer to differences of heritage, values, or behaviors. Are the 
presenting concerns regarding student performance attributable to 
differences in heritage, values or behaviors, or are they indicators of a 
persistent learning deficit? 

3. With respect to environmental or economic disadvantage, what does the 
school do to create access to learning opportunities for students from 
poverty? Is this a learning concern that may be addressed through 
compensatory education programs or is this a handicapping condition that 
cannot be ameliorated with exposures? 

4. Is the student’s learning difficulty explained by language acquisition 
factors? 

Limited English Proficiency 
NCLB uses the term “Limited English Proficient” (LEP) to refer to students in the 
process of acquiring the English language. These students are also referred to English 
Language Learners (ELL). 

According to the federal government, an English Language Learner is an individual 
who: 

• is 3 to 21 years of age; and 
• is enrolled or preparing to enroll in an elementary or secondary school; and 
• was not born in the United States, or 
• whose native language is a language other than English; 
• is a Native American, Alaska Native, or a native resident of the outlying 

areas and comes from an environment where a language other than English 
has had a significant impact on the individual’s level of English language 
proficiency; or 

• who is migratory, whose native language is a language other than English, 
and comes from an environment where a language other than English is 
dominant; and 

• whose difficulties in speaking, reading, writing, or understanding the 
English language may be sufficient to deny the individual – 
 the ability to meet the State’s proficient level of achievement on State 

assessments 
 the ability to successfully achieve in classrooms where the language of 

instruction is English; or 
 the opportunity to participate fully in society. 

It is extremely important to ensure that English Language Learners are provided 
with appropriate instruction, that the methods of assessment are appropriate, and 



that a thorough review of information about the student’s prior learning 
opportunities has been completed in order to allow for robust determinations. 

The instrument used to determine the level of each student’s proficiency in 
English as a second language is the English Language Proficiency Assessment 
(ELPA). 
An English Language Proficiency Assessment (ELPA) score below Level 3 indicates 
the student has not yet acquired the necessary level of language proficiency 
(CALP). 

Therefore, language acquisition cannot be ruled out as a factor involved in the 
student’s learning difficulties. Students with English Language Proficiency 
Assessment (ELPA) scores of Level 4 and above are considered proficient in English.

The following process will be used for English Language Learners that are having 
difficulty in school prior to consideration for a Full and Individual Evaluation:
• Parent or teacher reports that an English Language Learner (ELL) student is 

experiencing school related problems that are not related to, or the result of, 
second language acquisition. 

• The type of problem that the student is experiencing is specified (oral 
language, reading comprehension, etc.). 

• The student’s ELPA score is reviewed or, if none available, an English Language 
Proficiency Assessment is administered.

• The possible need for expanded bilingual/ESL service must be explored relative 
to ELPA scores and achievement in school. 

• A classroom observation may be done by someone knowledgeable in second 
language learning, to evaluate the appropriateness of the student’s current 
educational/learning environment. 

• The existing plans for instructional intervention (RtI), as well as the existing 
second language learner services are reviewed for fidelity and records of 
student progress.

• The Child Study Team determines intervention plan for the student.
• If the Student Support Team is suspecting a handicapping condition, the 

recommendation is made to schedule a REED.
• A REED is convened to examine existing education data and determine the 

need of special education referral. The bilingual/ESL staff person must be 
included. 

• Result of REED can produce: 
o Resolution of concern 
o Section 504 referral 
o Special education referral 

Guidance of Specialized Considerations for English Language Learners during 
Full and Individual Evaluation 
• Selection/composition of team members 



• At least one team member is knowledgeable of the student’s 
language and culture. Bilingual personnel are to be equal, sharing 
member(s) of the team

• Determine language of assessment 
• Language dominance and proficiency, as well as language of prior 

schooling
• Examine and determine the need and use of bilingual 

psychologist/translator/interpreter. A trained interpreter is an 
individual who is knowledgeable of the student’s culture, language, 
and testing procedures 

• Determine whether cognitive and academic assessment should be 
performed in both the native language and in English in order to 
provide an accurate picture of the student’s abilities (Students who 
score Level 1 or 2 on the Woodcock Munoz or the ELPA should be 
assessed in the native language.) 

• Examine the socio-cultural factors that impact the student’s current 
performance

• Length of time in U.S. and exposure to public schooling 
• Type of culture: impact on disability, assessment, and schooling 
• Cultural support for education 
• Impact of disability on family, community and student’s future 
• Observations of the student in both home and community to gauge 

out of school functioning as compared to school performance 
• Student’s motivation for English language learning 
• Effect upon present level of academic functioning as the result of 

the student’s experiential background 
• Student’s cultural/linguistic interaction patterns at school, in the 

home and the community 
• Family/community expectations for the student and their 

awareness/acceptance of the problem 
• Student’s level of functioning as compared to siblings 

• Determine appropriate assessment instruments 
• Provide opportunities for Response to Intervention 
• Consider curriculum based assessment or direct assessment of skills 

as a more accurate basis for performance testing 
• Cognitive ability is best inferred from a wide range of behaviors 

including social, cognitive and educational tasks as posed within a 
variety of environmental settings 

• Use good “clinical judgment” when interpreting the results of any 
instrument for assessment. Data interpretation requires knowledge 
of and sensitivity to the linguistic and cultural heritage of the 
student 

• Assure assessment of academic functioning in both English and in the 
native language, if appropriate, as determined by the language 
proficiency test results 

• MET report/recommendations 



• A key factor in making appropriate educational decisions is to 
carefully observe the student’s response in learning environments 
that are appropriate to the student's language status and current 
level of functioning

• Findings and recommendations should be shared with the student’s 
parent/guardian. Care must be taken to explain the information in a 
culturally/linguistically appropriate manner 

• Final recommendations are to be based upon the unique needs of the 
student within the cultural/linguistic picture of the environment. 
(Remember: The program must fit the student not the student fit the 
program.) 

• The Individualized Education Program (IEP) is designed with goals and support 
services that reflect the language of instruction. Coordination of services with 
ESL/bilingual staff must be appropriately planned 

Determining Eligibility RtI/Patterns of Strengths and Weaknesses:



Merging Response to Intervention (RtI) with our most current understanding of 
learning disability ties research to practice, involves multiple sources of data, 
requires collaboration at all stages, and informs individualized instruction. 

At each step of the problem-solving process we gain information that adds to our 
understanding of the child. The following are guiding questions and considerations 
the MET team will consider: 

Establish Achievement Areas of Normative Strength and/or Weakness 
• Is the area of deficit consistent with the teacher’s and parent’s referral 

concern?
• Was the area of deficit adequately assessed? Are there component skills 

(fluency with word recognition and fluency with decoding), additional measures 
(norm-referenced and/or curriculum-based), informal assessments (reading 
together), work samples or further sources of data you would like to 
investigate in order to increase your understanding of the student and the best 
direction for treatment?



• Were the interventions the child received directed toward the deficit area(s)? 
Are there any additional interventions you’d like to try before going further?

• Do comparisons across the academic domains indicate a disparity between the 
student’s fluency and acquisition of basic skills, and his/her ability to 
understand and apply academic knowledge in context that leads to a new 
direction in assessment/intervention? 

Consider Extrinsic Factors 
• Educational Opportunity includes participation in preschool or other early 

learning programs, adjustment to a formal school setting, moves or changes in 
schooling, and attendance. 

• Regard for the child’s Educational Opportunity requires sensitivity to economic 
conditions, parental health, community awareness, and the numerous 
environmental stressors families may face. Not all families have access to early 
learning programs, transportation, adequate health care, or community 
resources. They may be struggling to cope with significant emotional stress, 
battling illness or meeting basic survival needs. 

• Did the testing conditions (rapport, privacy, absence of distraction, lighting, 
etc.) support the student’s “best” performance? 

• Were there any situational factors, such as a recent loss, preoccupation with 
conflict or distress, or an uncharacteristically poor mood that lead you to 
question the validity of the results? 

Consider Intrinsic Factors 
A past history of health problems, or an ongoing medical condition could have a 
lasting impact on a child’s growth as well as short-term effects on energy, 
concentration, memory, physical comfort, or attendance. 

• Is the child taking any medications that might cause fatigue, mood changes, 
or slowed processing?

•  Does the student typically sleep well, and get adequate nutrition? 

Similarly, it is important to consider how past and/or current hearing or vision 
problems impact the student’s learning. 

• Are there pressing worries about the child’s motivation and self-confidence?
• When did the student begin to express negative feelings about school or 

avoid work?
• Is he/she often reluctant to participate in classroom activities or engage 

with others? 
• Are there any particular interests and activities in school that instill pride 

and satisfaction? 
• Does the child’s performance appear to vary with changes in mood, feelings 

of overwhelming anxiety or periods of profound sadness that raise concerns 
about his/her emotional adjustment? 

• To what degree does the student’s impulse control or ability to regulate 
attention appear to impact their performance? Do high levels of 
distractibility, over-activity, mental fatigue or a pressured pace warrant 
further concern? 



Establish Cognitive Strengths and Weaknesses Relative to Age Norms and 
Same-Age Peers 

• Is there evidence of a processing deficit consistent with the prevailing 
definition of specific learning disability? 

• Is the processing deficit consistent with the concerns at home and in the 
classroom?

• Do you need more information to help understand the specific nature of 
apparent processing difficulties? Would observing a particular type of activity, 
examining work samples, taking another look at historical data, talking further 
with the classroom teacher, using rating scales, or administering additional 
tests expand the team’s understanding of how the student appears to think 
through problems, acquire and store knowledge, and manage demands on 
attention and organization? 

• Do the results reveal processing strengths that indicate intact functioning in 
areas that would not be expected to be affected by the disability? 

• Were the interventions the child received intended to build areas of apparent 
weakness and/or capitalize on apparent strengths? In light of additional 
information, are there other targeted interventions the team would 
recommend? 

Critical Test Pattern Analysis 
• Does research support a causal link between the processing deficit and the 

academic deficit? Is the deficit area consistent with the referral concern? 
• Does research support a logical relationship between the child’s cognitive 

strengths and the areas of greatest academic growth. 
• Are broad developmental delays apparent; deficits of more than one and a half 

standard deviations below the mean across multiple areas of cognitive 
processing and academic achievement? 

• Did the pattern analysis take into account what we are learning about the 
changing relationship between cognitive factors and academic performance 
associated with age and stage of development? 

• Current research places a particular emphasis on the relationship between 
language development and learning disabilities in reading, writing and math. 
Findings indicate language-based deficits occur with greater frequency than 
deficits in non-verbal processing among people with learning disability. 

• Does the examiner have a good understanding of the child’s language, 
including; the progression from early milestones to current functioning, and the 
relationships between listening comprehension vs. reading comprehension, 
spoken language vs. written language, and the understanding of word meanings 
vs. naming facility? 

• Are results characteristic of students with learning disability or do they raise 
concerns about a more global language impairment? Is further consultation 
and/or assessment by a speech/language pathologist needed? 

Consider Extrinsic and Intrinsic Factors 



• Do the patterns and the information accumulated up to this point suggest that 
a specific learning disability is the primary cause of the student’s failure to 
achieve and/or make sufficient progress? 

• Is additional information needed from the student, his/her parents or the 
child’s teacher? Is further observation or assessment necessary to help clarify 
the “primary cause”? 

• Do significant concern about the impact of extrinsic and intrinsic factors 
indicate the need to consider other areas of disability, review existing 
evaluation data (REED), and involve additional staff? 

Application to Activities of Daily Living that Require Reading, Math or Writing 
When professional judgment and the weight of evidence indicate a specific 
learning disability, the team must discuss the impact of the disability on the 
child’s daily experiences, and his/her functioning at school and in the community. 
• Does a broad survey of current and historical information (early development, 

previous educational experiences, progress reports, prior evaluation results, 
etc.) add together to strengthen each team member’s appreciation of the 
whole child, and provide clear direction for planning, setting expectations, 
delivering instruction and attaining the skills he/she needs to reach grade-level 
standards? 

• Does the disability affect the child’s level of independence, ease with routines 
and transitions, participation in classroom activities, or ability to follow 
directions and carry out tasks in school or at home? 

• Does the student’s disability clearly impact his/her performance on state, 
district and teacher-made tests, quarterly grades, and ability to complete daily 
assignments? 

• Does the disability impact the student’s judgment, impulse control, social skill 
or ability to regulate attention? 

• Is the impact of the disability on the child’s self-esteem and/or emotional 
adjustment a concern? Are feelings of frustration, anger, sadness or shame 
impeding his/her engagement in learning or relationships with peers and 
adults? 

• Does the student’s disability limit his/her opportunity to participate in 
extracurricular activities and organizations, enjoy recreation, or choose 
electives that expand on interests and strengths? 

The following pages outline the steps as described above.









The following table summarizes characteristics of Specific Learning Disabilities 
from validity studies of cognitive and achievement patterns. The summary is 
intended to serve as an example of considerations in conducting an analysis of 
patterns of strengths and weaknesses and is intended for the MET team to use 
as a reference.









Section 6 – Appendix

Genesee County MET Form for SLD

Response to Intervention Checklist

Classroom Observation Record

Student Intervention Data Record (SIDR)



Richfield Public School Academy will use the MET 
form as found in Easy IEP, which has been updated 
to reflect the new regulations for students found 
eligible under the category of Specific Learning 
Disabilities.



RTI   Checklist  









Student Intervention 
and Data Review 

Student
: Date: 42

DOB:
Meeting Log: Date, Grade, 

School, District and Concern [help] Team Participants (name, title) Next Steps to Address Concern

Area(s) of Concern: (Enter date a concern is first  discussed )) [help] 

Basic Reading Math Calculation Behavior

Reading Fluency Math Problem Solving Sensory

Reading Comprehension Hearing 
Adaptive 
Functioning

Writing Vision Health / Medical

Communication/Language Social / Emotional Motor Functioning
Student strengths and interests: 

Attendance, Discipline by Year  [help]

Total number of: Briefly describe or attach documentation: [help]

School Year Absent Tard
y

Office 
Referrals ISS OS

S Behavior Type of instructional support, if any  

Achievement [help]

Criteria: Data documenting achievement relative to age/state approved grade-level standards.

Assessment Type List date and existing data Identify date and additional data 
needs 

Benchmark (CBM) screening 
[help]      
Progress Monitoring (daily, 
weekly or bi-weekly intervals) 
[help]      
Criterion referenced assessments 
[help]       
Norm-referenced achievement tests 
[help]
Curriculum assessments aligned with 
GLCEs and classroom instruction 



[help]      
State/District Tests (name) Year Reading Writing Math Science Social St.

Student Intervention 
and Data Review 

Student
: Date: 2

DOB:
Rate of Progress

Attach charts/graphs comparing student progress monitoring data to the student’s goal line,  e.g., DIBELS, 
AIMSWeb, EDCheckup, Yearly Progress Pro, behavior plan charting, etc.  Or enter data into chart provided here.

Additional Data  - on academic achievement, functional performance and intellectual development.  [help]
Assessment Type List existing data and date Identify additional data needs and 

date
Cognitive assessment  
Adaptive/functional behavior scales 
Grades  

Teacher report (recommendations and 
observations) 
Parent input 
Observation in area of concern, 
including behavior  

Other Factors That May Affect Performance: (check each area with sufficient data)   [help]
Criteria:  Data on other factors that may affect performance on appropriate age/grade-level standards or activities.   

Vision Cognitive Environmental, Economic Disadvantage
Hearing Social/Emotional English As Second Language
Health Cultural Autism Spectrum Disorder 
Motor Functioning
List date & existing information for any checked area(s) List date & data needed for any unchecked area(s)

Observation for Academic Performance and Behavior in the Area(s) of Difficulty  [help]
Criteria:  Data documenting that the student was observed in the learning environment (including general education setting) to 
document academic performance and behavior in the area(s) of difficulty

Check skill area(s) of difficulty. Any checked skill area(s) should be observed.
Oral Expression Reading Fluency Skills
Listening Comprehension Reading Comprehension
Written Expression Math Calculation

Basic Reading Skills Math Problem Solving



For any area(s) of concern document academic and behavioral data from any observation by using the provided
Classroom Observation Checklists - OR - the Log below. 

Date Observer (Name/title) Academic Area Academic/Behavioral Results

Student Intervention 
and Data Review 

Student
: Date: 3

DOB:
Appropriate Instruction  [help]

Criteria:  Data demonstrating appropriate instruction.  
Note: Consider the following only with respect to appropriate instruction in the area(s) of concern.

Factors to be considered in 
the analysis of appropriate 
instruction in each area of 

academic concern

List existing data supporting 
explicit, systematic and active 

instruction in each area of concern 
checked below

If data is not available, what will be done 
to document appropriate instruction? 
Describe appropriate instruction during 
intervention period or other.



W
ha

t
Essential Components of Reading Instruction

Phonemic Awareness-
ability to notice, think 
about, and work with 
individual sounds in a 
spoken word

Describe:  

Phonics- an 
understanding of the 
relationship between 
letters or written language 
and the individual sounds 
of spoken language

Describe: 

Vocabulary- the words 
we must know to 
communicate effectively

Describe: 

Fluency- the ability to 
read text accurately and 
quickly with proper 
expression

Describe: 

Comprehension- 
understanding the 
meaning of what is read. 

Describe: 

Concepts and Reasoning
Automatic Recall-# facts
Computation Algorithms
Functional Math
Verbal Problem Solving

Describe: 

Oral Expression
Written Expression
Listening Comprehension

Describe: 

Curriculum Alignment List existing alignment data 
Evidence that district 
curriculum is aligned to the 
CEs

Describe: 

Student Intervention 
and Data Review 

Student
: Date: 4

DOB:

Evidence that curriculum materials 
are research-based and aligned to 
the CEs

Describe: 

List existing data supporting  the 
appropriate instruction factor

Highly Qualified Teachers



Are teachers highly qualified?
Fidelity of Instructional 
Implementation- Evidence that 
80% of students in the student’s 
classrooms meeting state/district-
wide standards over the grades

Describe: 

Differentiated Instruction  changes 
when formative assessment 
suggests student is at-risk: e.g. 
Universal design practices, 
research-based intervention 
practices

Describe: 

Student attendance at least 85% of 
instructional days - File review for 
absenteeism, school enrollment, 
history, discipline 

Describe: 

Parent provided data-based 
documentation of repeated 
assessments at reasonable 
intervals, reflecting formal 
assessment of progress during 
instruction.

Describe: 



Student Intervention 
and Data Review 

Student
: Date: 5

DOB:
Parent Notice  [help]   [back to Rate of Progress section of form]

Criteria: Parent Notice When Student Participates in Scientific Research-based Intervention Process

Required Documentation [help] List Existing Data Identify Additional Data Needs

1) State or district policies given to 
parents

Date written policies provided: 9/08 
Parent given letter on RtI

2) Notice that parent can request 
evaluation

Date written notice provided:

3) Indicate instructional strategies used 
and data on results collected
4) Attach data or edit graph(s) 
below.  [help]
 To edit a graph:  right click / Chart 
Object

Describe intervention: 

Progress Monitoring
Criteria: Regular Student Level Progress Monitoring Results

Assessment Method Dates Given-Result Documentation Attached



Student Intervention and 
Data Review 

Student
: Date: 6

DOB:
Worksheet for Charting Strengths and Weaknesses  [help]

Criteria: Data Demonstrating Pattern(s) of Strengths and Weaknesses in Performance, Achievement or both Relative to Age/State 
Approved Grade-level Standards or Intellectual Development

In each box below, 
indicate:   
S = Strength 
W =  Weakness
N = Neither

Academic 
Achievement with 
respect to grade-
level expectations

Academic 
Achievemen

t with 
respect to 
age-level 

expectations

Classroom performance with respect to 
grade-level expectations

Areas of 
Age/ 

appropriate 
functional/
intellectual 

skills

Areas of Academic
Achievement

Progress 
Monitoring, 

CBM or 
criterion 

referenced 
instruments

MEAP

Norm-
referenced 

achievement 
test

Curriculum 
Assessments Grades Teacher 

Report
Classroom 

Observation

Observation, 
interviews, 

IQ 
assessment

Basic Reading
Reading Fluency
Reading Comprehension
Math Calculation
Math Problem Solving
Written Expression
Oral Expression
Listening Comprehension

Suggested Guidelines for Determining Strengths and Weaknesses:  [help]
See  SIDR Manual for sample decision rules on how to determine whether a particular performance on a 
given assessment is rated as a  strength “S” or weakness

Pattern of Strengths (at least 3 “S” in a given 
skill area):

none

Pattern of Weaknesses (at least 4 “W” in a given skill area, including at least 1 
individually
administered academic achievement assessment): none


